ABSTRACT
Ignatius' cura personalis from two structural entities. The Rhetorical Imperative posited that character education was found in various social and academic forms, while fostering the holistic, well-being of the student, regardless of religious diversity and methods.
Review of the Literature

Introduction to Character Education
Far from a contemporary pedagogical issue, character education, also known as "cura personalis," "holistic education," or "moral character education," dated as far back as the early 4th Century B.C. Greek writers. Aristotle 
The Need for Character Education
There has been a tremendous need for character education in K-12 schools particularly within the past sixty years aligning with petitioning of starker Federal aid to school districts. One reason was the change and increase of disciplinary circumstances in K-12 public schools. Covey (1997) 
A Solution of Preventative Measures
A pragmatic solution of preventing violent student behavior, boosting morale and confidence in children, families, and academic stakeholders promoted preventative measures of students' ill-behavior in early childhood education. Character education flourished by building a pro-social environment, and should begin early in a child's education (Leadernetwork.org, 2007) . The prevention of ill-behavior within character education should be in alignment with empathy toward others and their rights, while aligning to the common good (Lickona, 2000) . Former LDS President David O. McKay, after whom the BYU School of Education was named, stated that when caring for the rights of others, the guidance of a human soul was the teacher's greatest responsibility. It included accomplishing self-control and consideration of others (McKay, 1965) .
The guidance of the human soul connected not only selfmastery and collaborative work ethic, but also advanced the development of emotional intelligence To assume good faith in students, peers, and school leaders was a very difficult task. One was faced often with cynical elements within communication. In this two-way communication, assailing others' motives was counterproductive; always assume that they were doing their best from their own frame-of-reference (Covey, 1970 (Covey, / 1993 
Promoting Emotional Security
As a leader in education, promoting students' emotional security was needed to ensure a well-run institution. One must establish trust in three formats in order to achieve this 
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Establishing Trust-Abundance Mentality
Another facet of trust within character education would be having an abundance mentality. Covey (1989 defined this as "plenty [of resources] out there for everybody" (p. 219). By signifying its converse "scarcity mentality," managers and leaders had often a "black or white view" of a situation.
In this researcher's urban charter school experience, lack of resources was a deep worry of all academic stakeholders. Unlike a suburban environment, if urban students did not feel that there were enough supplies to go around, they would simply stop coming to class. The teacher learned to provide supplies (pens, paper, etc) as to promote continuity of the lesson and students' attendance. 
Promoting Social Interaction
In order to understand the communication process between adults and children in education, all behavior is based on need. This was a motivator of both the conscious and subconscious (Covey, 1970 (Covey, /1993 
RESEARCH PAPERS
The next level of Covey's Behavioral Needs was "Social Needs: Love and belonging" akin to Maslow's third level.
This included friendships, social interaction, and a sense of belonging to a group (Covey, 1970 (Covey, / 1993 Covey, 2003) . Top and Chadwick (2006) affirmed that the best parental or leadership policy was to "counsel, not control" 
Goals of Character Education
Whether it stemmed from Federal, Jesuit, or LDS school objectives, goals of character education produced "morally responsible, self-disciplined citizens." This was attainable through "problem solving, decision-making, (Covey, 1970 (Covey, / 1993 ).
The gap between objectives and practice must be met before one may model pro-social behavior to students. One criterion of this objective was to determine whether these first two segments correlate.
Designing the Literacy Program
The responsibility and source of the set categories were 
Data Collection and Analysis
Categorizing the BYU Studies
Before assessing the structural relationships, the author determined if the BYU Studies had the same topics in the character education studies as the literacy program. Table 6 . Unit III-Emotions and Self-Esteem-Part 1 grouping as signified by the first Table. All five groups and twelve studies in Unit I focused on In Unit I, Table 12 revealed that the top three lessons were Defining a Problem, Problem Solving, and Evaluating a Plan/ Prioritizing a Plan. There was a 100% correlation in each of these twelve studies. A key factor in character education was representative of teaching students to plan and prioritize academic and personal goals, as well as identifying clear objectives.
In Table 13 of Unit II, less than half of the studies mentioned Voice Style, Evaluating Conversation, and Conversation RESEARCH PAPERS Evaluating Topics and Open-ended Questions 2 17%
Phone Conversation 1 8%
Interview Topics and Planning 1 8%
Maintaining a Topic 0 0%
Changing the Topic 0 0% 
